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Typical challenges
in the transition process
1.

The fundamental differences in the law between K-12 (IDEA) and
postsecondary education (ADA and Section 504 of the
Rehabilitation Act)

2.

The need for self-advocacy skills on the part of the student to
learn and follow procedures, request accommodations, and seek
out services

3.

The restrictions on information sharing with parents and university
officials based on confidentiality guidelines

4.

The potential for difficulty with course requirements and the
academic and study skills needed to meet new expectations

Differences in rights & responsibilities
from K-12 to postsecondary education
IDEA/504

ADA AA/504

School district is responsible for
identifying and evaluating students with
disabilities

Students must self-identify as having a
disability and must provide adequate
documentation of disability (IEP/504 plan
not considered documentation).

Evaluations are the responsibility of the
school and are performed at no expense
to student/parent.

Evaluations/documentation of disability
are the student’s responsibility and
expense.

Parents consent to evaluations and
placement decisions.

Students have the responsibility for
advocacy and negotiating
accommodation plans.

IEP developed with parents, teachers,
and other specialists involved.

Accommodation plan developed between
student and disability support office (no
IEP).
Provided by the Postsecondary Education Consortium

What disability documentation will be required
at American University?
• ADA and Section 504 give general guidelines; the specifics
are up to the school
• IEPs and 504 plans are no longer considered sufficient
documentation at the postsecondary level
• General guidelines state that documentation must be
relevant and comprehensive; include history, assessment
methods, and diagnosis; and address current functional
limitations and academic needs
• Guidelines for documentation are available on our website
at www.american.edu/asac

What are the roles of the ASAC
at American University?
• To review documentation provided and consider
requests for accommodation
• To facilitate student access to appropriate
accommodations
• To consult with students, faculty, and staff in the
accommodations process and for increased access on
campus
• To provide academic support services in the ASAC
• To refer students to university and community
resources, e.g., medical and mental health resources,
supplemental academic support

What roles do we not play?
• Register students for classes or determine what courses a
student needs for their major or for graduation
• Make academic recommendations, e.g., suggest faculty
change a grade or require an Incomplete

• Ask faculty to alter fundamental course requirements
• Provide updated documentation, if needed; referrals can be
made in the Washington area
• Require a student to use our services
• Make wake-up calls

Examples of Reasonable
Accommodations
Classroom – note takers, interpreters, building and
room accessibility

Testing – extra time on exams, use of computer, large
print exams, reader/scribe, use of adaptive technology
Laboratories – extra time to complete lab
work, lab assistance, accessible
workstations

How can a student with a disability
prepare for college?
Students should know and be comfortable with:
How to discuss their disability in an informative manner
Their rights and responsibilities as an individual with a
disability in a postsecondary setting
Their overall learning style
How to articulate their own strengths and weaknesses
What helps them be successful in an
academic environment, e.g., study
strategies, tutors, talking with professors,
etc.
What accommodations are and are
not helpful (and why)

Non-Academic Skills Needed for
Successful Transition to Postsecondary
Education
•
•
•
•
•
•
•
•
•
•

Self-Determination
Self-Advocacy
Social Skills
Organizational Skills
Community and Peer
Connection
Communication
Conflict Resolution
Career Skill Building
Career Development
Computer/Technological
Competency

President’s Commission on Excellence in Special Education,
A New Era: Revitalizing Special Education for Children
and their Families (Washington, DC: author, 2002) p. 47

How can parents help?
Become knowledgeable about disability support
at the postsecondary level and at AU
Be available to talk about disability-related issues and
specifically how they relate to your daughter or son’s
situation

Start to transfer the responsibility for managing their needs to your son or
daughter, e.g., provide them with a copy of their documentation and talk
about it; suggest they review the ASAC website
Emphasize the importance of appropriate selfdisclosure and self-advocacy and provide
opportunities for practicing these skills, e.g.,
encourage students to begin confidential
communication with the ASAC this summer

Questions?

Portions of this presentation developed by Jennie Bourgeois, Louisiana SOTAC Coordinator, Louisiana State University.

